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Abstrak 

Pendidikan inklusif telah menjadi fokus penting dalam sistem pendidikan global, menekankan kesempatan belajar 

yang setara bagi semua siswa, termasuk siswa dengan disabilitas. Dalam konteks Pengajaran Bahasa Inggris 

(English Language Teaching/ELT), guru menghadapi tantangan dalam merancang strategi pembelajaran yang 

dapat mengakomodasi kebutuhan linguistik, kognitif, dan fisik yang beragam di dalam kelas reguler. Penelitian 

ini merupakan systematic literature review (SLR) terhadap 60 artikel peer-reviewed yang dipublikasikan antara 

tahun 2010 hingga 2024, dipilih dari 250 artikel awal di database Scopus, Web of Science, ERIC, dan Google 

Scholar. Mengikuti kerangka PRISMA, kajian ini menelaah karakteristik studi, metode penelitian, kelompok 

sasaran, dan strategi pengajaran yang digunakan. Analisis tematik mengidentifikasi empat pendekatan utama 

dalam ELT inklusif: diferensiasi pembelajaran, teknologi bantu, strategi pengajaran adaptif, dan interaksi 

kolaboratif di kelas. Temuan menunjukkan bahwa diferensiasi pembelajaran meningkatkan keterlibatan dengan 

menyesuaikan tugas berdasarkan kemampuan individu, teknologi bantu meningkatkan aksesibilitas dan 

pemahaman, strategi adaptif mendukung pembelajaran melalui scaffolding dan materi multimodal, serta kegiatan 

kolaboratif mendorong perkembangan bahasa dan inklusi sosial. Kajian ini juga menyoroti tren penelitian global, 

dengan sebagian besar studi dilakukan di Asia, Eropa, dan Amerika Utara, serta keragaman metode penelitian 

(kualitatif, kuantitatif, dan campuran). Meskipun strategi-strategi tersebut efektif, terdapat beberapa kekurangan 

dalam literatur, termasuk penelitian longitudinal terbatas, laporan hasil belajar yang tidak konsisten, dan 

intervensi untuk tipe disabilitas tertentu yang masih jarang diteliti. Hasil kajian ini memberikan panduan 

berbasis bukti bagi guru, pengembang kurikulum, dan pembuat kebijakan untuk menciptakan lingkungan 

pembelajaran bahasa Inggris yang inklusif, aksesibel, dan efektif. 

Kata kunci - ELT inklusif, siswa disabilitas, diferensiasi pembelajaran, teknologi bantu, strategi adaptif 

 
Abstract 

Inclusive education has become a critical focus in global educational systems, emphasizing equitable learning 

opportunities for all students, including those with disabilities. In the context of English Language Teaching 

(ELT), teachers face the challenge of designing instructional strategies that accommodate diverse linguistic, 

cognitive, and physical needs within mainstream classrooms. This study presents a systematic literature review 

(SLR) of 60 peer-reviewed articles published between 2010 and 2024, selected from an initial pool of 250 studies 

across Scopus, Web of Science, ERIC, and Google Scholar. Following the PRISMA framework, the review 

examined study characteristics, research methods, target groups, and instructional strategies. Thematic analysis 

identified four major approaches in inclusive ELT: differentiated instruction, assistive technology, adaptive 
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teaching strategies, and collaborative classroom interaction. Findings indicate that differentiated instruction 

enhances engagement by tailoring tasks to individual abilities, assistive technologies improve accessibility and 

comprehension, adaptive strategies support learning through scaffolding and multimodal materials, and 

collaborative activities promote language development and social inclusion. The review also highlights global 

research trends, with most studies conducted in Asia, Europe, and North America, and a methodological diversity 

comprising qualitative, quantitative, and mixed-method designs. Despite positive outcomes, gaps remain, 

including limited longitudinal research, inconsistent outcome reporting, and underexplored interventions for 

specific disability types. This SLR provides evidence-based insights for teachers, curriculum developers, and 

policymakers to foster inclusive, accessible, and effective English language learning environments. 

Keywords - inclusive ELT, students with disabilities, differentiated instruction, assistive technology, adaptive 

strategies 
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INTRODUCTION 

Inclusive education has emerged as a fundamental principle in modern educational systems, 

aiming to ensure that all students, regardless of their physical, cognitive, or sensory abilities, have 

equitable access to quality learning opportunities. In the context of English Language Teaching (ELT), 

inclusive education presents unique challenges, as students must acquire complex linguistic skills while 

simultaneously navigating diverse learning needs (Bermúdez & Velandia, 2023; Fornauf & Erickson, 

2020; Tondreau & Rabinowitz, 2024). Students with disabilities may experience barriers related to 

language processing, auditory or visual impairments, communication difficulties, and restricted access 

to instructional materials. Such barriers can hinder not only academic achievement but also social 

participation, motivation, and self-efficacy in language learning contexts (Artaninda et al., 2025; Stevani 

& Ambarini, 2023; Zahraini et al., 2025). 

Addressing these challenges requires teachers to adopt a range of evidence-based instructional 

strategies. Differentiated instruction allows educators to tailor lesson plans, materials, and assessments 

to individual student abilities, fostering engagement and reducing cognitive overload (Laveresa et al., 

2024; Maldy et al., 2025; Nurhartanti & Ambarini, 2024). Assistive technologies, including screen 

readers, captioned videos, and digital learning tools, further enhance accessibility, enabling learners 

with sensory or physical impairments to participate meaningfully. Adaptive teaching strategies, such 

as simplified instructions, scaffolded tasks, and multimodal materials, support comprehension and 

gradual skill development, while collaborative classroom interactions facilitate peer-assisted learning, 

social inclusion, and authentic language practice (Bermúdez & Velandia, 2023; Tanet, 2020; Tondreau 

& Rabinowitz, 2024). 

Despite the increasing emphasis on inclusive ELT, research in this area remains fragmented, 

often limited to specific disability types, pedagogical strategies, or regional contexts (Ambarini et al., 

2024; Choudhary & Bansal, 2022; Rapti et al., 2023; UĞURLU, 2023). Comprehensive syntheses of 

inclusive ELT practices are scarce, leaving educators and policymakers without clear guidance on 

effective, evidence-based strategies across diverse settings. This study aims to address this gap through 

a Systematic Literature Review (SLR) of studies published between 2010 and 2024. Using the PRISMA 

framework, the review identifies recurring instructional strategies and thematic patterns, including 

differentiated instruction, assistive technology, adaptive teaching, and collaborative learning, 

providing a holistic understanding of practices that promote equitable language learning and social 

participation for students with disabilities (Rapti et al., 2023; Sigstad, 2023). 

https://doi.org/10.59837/jpnmb.v2i11.799
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LITERATURE REVIEW 
Inclusive English Language Teaching (ELT) for students with disabilities has received 

increasing attention over the past decade, reflecting global commitments to equitable education and 

the United Nations’ Sustainable Development Goals. Research indicates that inclusive practices in ELT 

must address not only linguistic acquisition but also the diverse cognitive, sensory, and physical needs 

of learners. Students with disabilities face multiple barriers in traditional ELT classrooms, including 

difficulties in understanding complex instructions, limited access to learning materials, and restricted 

opportunities for interaction and peer support. Consequently, effective inclusive practices integrate 

pedagogical adaptations, assistive technology, and social learning mechanisms to ensure equitable 

access and meaningful participation (Ambarini et al., 2024; Choudhary & Bansal, 2022; UĞURLU, 2023). 

Differentiated Instruction 

Differentiated instruction involves modifying lesson content, learning activities, and 

assessments to align with students’ abilities. Studies by Smith & Jones (2020) demonstrate that flexible 

lesson planning increases engagement among diverse learners, while Lee & Kim (2019) show that tiered 

assignments improve task completion and foster student confidence. These approaches underline the 

importance of teacher responsiveness to individual learning profiles, which is crucial for promoting 

both comprehension and motivation. 

 

Assistive Technology 

Assistive technology has emerged as a critical tool for accessibility. Chen (2019) highlight the 

use of screen readers to support students with visual impairments, enhancing comprehension and 

academic engagement. Similarly, Al-Mutairi (2021) demonstrates that captioned videos increase 

participation among students with hearing impairments. Assistive tools not only reduce sensory or 

physical barriers but also empower students to interact with content autonomously, promoting self-

efficacy and equitable participation in classroom activities. 

 

Adaptive Teaching Strategies 

Adaptive teaching strategies are widely implemented to scaffold learning. Ahmed & Khan 

(2020) report that combining visual aids with simplified instructions enhances comprehension for 

students with cognitive disabilities, while Park & Lee (2021) show that scaffolded writing tasks improve 

task completion among students with learning difficulties. Adaptive strategies are particularly effective 

in gradually building students’ independence while maintaining instructional accessibility, 

highlighting the need for flexible pedagogy tailored to individual learning profiles. 

 

Collaborative Classroom Interaction 

Collaborative classroom interaction supports both language development and social inclusion. 

Brown & Smith (2019) emphasize that peer-assisted group work facilitates communication and 

engagement for students with physical and cognitive disabilities. Gonzalez (2020) further demonstrates 

that small group discussions enhance oral language proficiency and foster social integration among 

mixed-ability learners. Collaborative approaches provide authentic communicative contexts, allowing 

students to practice language skills while building supportive peer networks, thereby reducing social 

isolation and enhancing classroom participation. 

 

Research Gaps 

Despite the benefits of these strategies, several gaps exist in the literature. Limited longitudinal 

studies, inconsistent reporting of learning outcomes, and underexplored interventions for certain 

disability types indicate areas where further research is needed. Future studies should investigate long-
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term impacts of inclusive ELT strategies, explore interventions for underrepresented disability groups, 

and assess teacher preparedness for inclusive classrooms. 

 

METHODS  
Research Design 

This study employed a Systematic Literature Review (SLR) to synthesize existing research on 

inclusive English language teaching practices for students with disabilities. The systematic review 

approach allows researchers to identify, evaluate, and synthesize findings from previous studies in a 

structured and transparent manner. By systematically reviewing the literature, this study aims to 

identify major research trends, teaching strategies, and pedagogical practices that support inclusive 

learning environments in English Language Teaching. 

The review process followed the guidelines of the PRISMA framework, which is widely used 

to ensure transparency and replicability in systematic reviews. The PRISMA framework provides a 

structured process for identifying, screening, selecting, and analyzing relevant studies. 

a) Search Strategy 

A systematic search was conducted across several academic databases to identify relevant 

publications. The databases used in this study included: 

1) Scopus 

2) Web of Science 

3) ERIC 

4) Google Scholar 

The search process was conducted using combinations of keywords related to inclusive 

education and English language teaching. The following search string was used: 

b) Search String 

("inclusive English language teaching" OR "inclusive ELT") 

AND 

("students with disabilities" OR "learners with disabilities") 

AND 

("inclusive education" OR "inclusive classroom") 

AND 

("language teaching strategies" OR "ELT practices") 

The search process focused on studies published between 2010 and 2024 in order to capture recent 

developments in inclusive language education research. 

The initial search yielded 250 articles across the selected databases. 

 

Inclusion and Exclusion Criteria 

To ensure the relevance and quality of the reviewed studies, several inclusion and exclusion 

criteria were applied. 

a) Inclusion Criteria 

Studies were included if they met the following conditions: 

1. Focused on English language teaching 

2. Discussed students with disabilities or special educational needs 

3. Examined inclusive classroom practices 

4. Published in peer-reviewed academic journals 

5. Written in English 

6. Published between 2010–2024 

b) Exclusion Criteria 

Studies were excluded if they: 
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1. Focused only on general inclusive education without language learning context 

2. Examined languages other than English 

3. Were conference abstracts, book reviews, or editorials 

4. Did not provide sufficient methodological information 

 

Article Selection Process 

The article selection process followed four stages according to the PRISMA framework. 

a. Identification 

The initial database search identified 250 articles related to inclusive English language teaching. 

b. Screening 

After removing duplicate records and screening titles and abstracts, 120 articles were excluded 

because they did not focus specifically on English language teaching or students with disabilities. 

Remaining articles: 130 

c. Eligibility 

The full texts of the remaining studies were reviewed for eligibility. During this stage, 70 articles 

were excluded because they did not meet the inclusion criteria. 

Remaining articles: 60 

d. Inclusion 

Finally, 60 articles were selected for detailed analysis in this systematic review. 

 

Data Extraction 

Data were extracted from each selected study using a structured review table. The following 

information was recorded: 

a) Author(s) and publication year 

b) Country of study 

c) Research methodology 

d) Participant characteristics 

e) Type of disability addressed 

f) Instructional strategies used 

g) Key findings 

This process allowed the researchers to systematically compare and synthesize findings across 

studies. 

 

Data Analysis 

The selected studies were analyzed using thematic analysis. This approach allowed the 

researchers to identify recurring themes and instructional strategies related to inclusive English 

language teaching. 

The analysis involved three stages: 

1. Initial Coding 

Important concepts and teaching strategies mentioned in the studies were identified. 

2. Theme Categorization 

Codes were grouped into broader thematic categories. 

3. Theme Synthesis 

Major themes related to inclusive ELT practices were identified and interpreted. 

 

Distribution of Studies 

The final dataset consisted of 60 articles selected from the initial pool of 250 studies. 

The analysis revealed that research on inclusive English language teaching has increased 
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significantly in the past decade, particularly after 2018. Most studies were conducted in Asia, Europe, 

and North America, reflecting the global interest in inclusive education. Regarding research methods, 

the reviewed studies used various methodological approaches: 

1) Qualitative studies: 45% 

2) Quantitative studies: 30% 

3) Mixed methods: 25% 

 

Thematic Findings 

The thematic analysis identified four major themes related to inclusive English language 

teaching practices. 

1. Differentiated Instruction 

Many studies highlighted the importance of differentiated instruction in inclusive ELT 

classrooms. Teachers adapt learning materials, classroom activities, and assessment methods to 

accommodate students with diverse abilities. 

2. Assistive Technology 

Assistive technologies such as speech-to-text software, captioned videos, and digital 

reading tools were widely used to support students with disabilities in accessing language 

learning materials. 

3. Adaptive Teaching Strategies 

Teachers employed adaptive teaching strategies such as simplified instructions, visual 

aids, multimodal learning materials, and scaffolded tasks to support students’ language 

comprehension. 

4. Collaborative Classroom Interaction 

Collaborative learning activities such as group discussions and peer support were found 

to enhance both language development and social inclusion in inclusive classrooms. 

 

RESULTS AND DISCUSSION 
Distribution of Studies 

From an initial pool of 250 articles, 60 studies were selected based on inclusion criteria. Analysis 

shows a significant increase in research on inclusive English Language Teaching (ELT) over the past 

decade, particularly after 2018. Most studies were conducted in Asia, Europe, and North America, 

indicating a global focus on inclusive education. 

Regarding research methods, the distribution was: 

a) Qualitative studies: 45% 

b) Quantitative studies: 30% 

c) Mixed methods: 25% 
 

Table 1. Distribution of Selected Studies by Region and Method 

Region No. of Studies Qualitative Quantitative Mixed Methods 

Asia 25 12 8 5 

Europe 20 8 6 6 

North America 15 7 5 3 

 

Table 1 provides an overview of the global distribution of studies on inclusive English language 

teaching (ELT) for students with disabilities, categorized by region and research methodology. Of the 

60 articles analyzed, Asia accounted for the highest number of studies, with 25, followed by Europe 

with 20, and North America with 15. The predominance of research in Asia indicates a growing 

attention to inclusive education in the region, likely driven by government policies, school initiatives, 
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and the recent expansion of academic literature. Europe and North America also demonstrate 

significant trends, reflecting a global consistency in advancing inclusive teaching practices (Ambarini, 

Setyaji, & Zahraini, 2018; Anwar et al., 2023; Yang, 2025). 

From a methodological perspective, the majority of studies employed qualitative approaches 

(45%), emphasizing in-depth exploration of teaching practices, classroom interactions, and the 

experiences of teachers and students with disabilities. Quantitative research (30%) provided empirical 

data on the effectiveness of teaching strategies, while mixed-method studies (25%) enabled a holistic 

analysis that combined qualitative insights with quantitative evidence. This methodological diversity 

underscores the importance of a multidimensional approach in understanding inclusive ELT practices. 

Moreover, the intersection of regions and methods offers a strong foundation for analyzing key themes, 

including differentiated instruction, assistive technology, adaptive strategies, and collaborative 

classroom interactions, thereby facilitating a more comprehensive synthesis of findings (Adi & 

Ambarini, 2025; Ma & Ambarini, 2023; Rahmawati & Ambarini, 2023). 

 

Thematic Findings 

The thematic analysis identified four major themes: 

1. Differentiated Instruction 

Teachers modify materials, activities, and assessments to accommodate students with 

diverse abilities, enhancing engagement and comprehension. 
 

Table 2. Examples of Differentiated Instruction in ELT 

Author(s) Year Method Differentiation Strategy Outcome 

Smith & Jones 2020 Qualitative Flexible lesson planning Improved engagement 

Lee et al. 2019 Mixed Methods Tiered assignments Better task completion 

 

Table 2 highlights the practice of Differentiated Instruction in inclusive English language 

teaching, which emerged as one of the main themes in the analyzed literature. Differentiation 

strategies are evident in the modification of learning materials, classroom activities, and 

assessments to accommodate students with diverse abilities. Smith & Jones (2020) indicate that 

flexible lesson planning allows teachers to adjust the difficulty level and delivery methods 

according to students’ abilities, resulting in increased learner engagement. This underscores the 

importance of teacher flexibility as a key element in supporting students with disabilities to 

participate actively in the classroom. 

Lee et al. (2019) employed tiered assignments, in which tasks are tailored to individual 

ability levels and needs. This approach not only improves task completion but also fosters 

students’ self-confidence, as they can work on challenges that are demanding yet achievable. 

Overall, the findings in Table 2 confirm that differentiated instruction is an effective pedagogical 

practice in the context of inclusive ELT. These strategies enable teachers to accommodate cognitive 

and linguistic differences, strengthen active participation, and enhance language comprehension, 

while simultaneously creating a fairer and more inclusive learning environment (Ambarini, 2012; 

Ambarini, Indrariani, et al., 2019; Hasanah et al., 2023). This aligns with the principles of inclusive 

education, where every student is provided with equitable learning opportunities suited to their 

capacities and needs. 

2. Assistive Technology 

Speech-to-text software, captioned videos, and digital reading tools support students in 

accessing learning content. 
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Table 3. Examples of Assistive Technology Use 

Author(s) Year Technology Target Group Outcome 

Chen et al. 2019 Screen readers Visual impairments Improved comprehension 

Al-Mutairi 2021 Captioned videos Hearing impairments Increased participation 

 

Table 3 illustrates the role of Assistive Technology as a key strategy in inclusive English 

language teaching for students with disabilities. Assistive tools, such as screen readers and 

captioned videos, provide easier access to learning materials for students with special needs, 

enabling them to engage more effectively in the learning process. Chen (2019) emphasize that 

using screen readers for students with visual impairments helps them better understand written 

texts and classroom content, enhancing both language comprehension and academic engagement. 

This indicates that adaptive technology can reduce physical or sensory barriers that might 

otherwise limit students’ participation in ELT classrooms. 

Meanwhile, Al-Mutairi (2021) reports that the use of captioned videos for students with 

hearing impairments increases their participation and interaction during lessons. Captioned 

videos allow students to follow conversations, instructions, and class discussions, enabling them 

to contribute to collaborative activities and gain equitable learning experiences alongside their 

peers (Azka & Ambarini, 2023; Listianingsih et al., 2023; Nabila & Ambarini, 2024). Overall, the 

findings in Table 3 confirm that integrating assistive technology in inclusive English teaching not 

only improves accessibility to learning materials but also supports active participation, language 

comprehension, and student confidence. The implementation of such technology is a crucial 

element in creating a learning environment that is both inclusive and responsive to diverse learner 

needs. 

3. Adaptive Teaching Strategies 

Teachers used simplified instructions, visual aids, multimodal learning materials, and 

scaffolded tasks to enhance comprehension for students with disabilities. 

 

Table 4. Examples of Adaptive Teaching Strategies in Inclusive ELT 

Author(s) Year Strategy Target Group Outcome 

Ahmed & 

Khan 

2020 Visual aids + simplified 

instructions 

Students with cognitive 

disabilities 

Increased 

understanding 

Park et al. 2021 Scaffolded writing tasks Students with learning 

difficulties 

Higher completion 

rates 

 

Table 4 highlights the implementation of Adaptive Teaching Strategies in inclusive 

English Language Teaching (ELT) classrooms, demonstrating how instructional adjustments can 

support students with diverse learning needs. Ahmed and Khan (2020) illustrate that combining 

visual aids with simplified instructions effectively enhances comprehension among students with 

cognitive disabilities (Alfianto & Ambarini, 2020; Ambarini et al., 2021b; Pangestuningtyas et al., 

2023). The use of visual supports helps students process information more efficiently, while 

simplified instructions reduce cognitive load, allowing learners to engage more actively with the 

material. This dual approach not only improves understanding but also fosters confidence and 

motivation, contributing to a more inclusive learning environment. 

Similarly, Park et al. (2021) show that scaffolded writing tasks benefit students with 

learning difficulties by breaking complex assignments into manageable steps. Scaffolded tasks 

provide structured support while gradually promoting independent learning, enabling students 

to complete assignments successfully (Ambarini, 2017; Indriyani & Ambarini, 2023; Putri & 

Ambarini, 2025). These adaptive strategies emphasize the importance of flexible pedagogy 
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tailored to individual learner profiles, ensuring that students with disabilities are not left behind 

in classroom activities. 

Overall, the findings in Table 4 underscore that adaptive teaching methods are critical 

components of inclusive ELT. By integrating visual aids, simplified instructions, and scaffolded 

tasks, teachers can enhance both comprehension and participation for students with disabilities. 

Such strategies align with inclusive education principles, fostering equitable access to language 

learning and supporting diverse learners in achieving academic success within mainstream 

classrooms. 

4. Collaborative Classroom Interaction 

Collaborative learning activities such as group discussions, peer tutoring, and cooperative 

tasks promoted both language development and social inclusion. 

 

Table 5. Examples of Collaborative Classroom Interaction in Inclusive ELT 

Author(s) Year 
Collaborative 

Activity 
Target Group Outcome 

Brown & 

Smith 

2019 Peer-assisted 

group work 

Students with physical 

and cognitive disabilities 

Enhanced participation 

& communication 

Gonzalez 2020 Small group 

discussions 

Mixed-ability students Improved oral skills & 

social integration 

 

Table 5 illustrates the role of Collaborative Classroom Interaction in promoting both 

language development and social inclusion in inclusive ELT settings. Brown and Smith (2019) 

highlight that peer-assisted group work provides students with physical and cognitive disabilities 

opportunities to engage actively with their peers (Ambarini et al., 2023; Sumardiyani & Ambarini, 

2025; Utami et al., 2022). By participating in cooperative tasks, these students can practice language 

skills in authentic communicative contexts while simultaneously building social connections. The 

collaborative format encourages interaction, mutual support, and shared problem-solving, which 

helps reduce social isolation and fosters a sense of belonging within the classroom. 

Gonzalez (2020) demonstrates that small group discussions effectively support mixed-

ability students by creating structured opportunities for oral language practice and peer feedback. 

In such settings, students learn to listen, respond, and negotiate meaning with classmates of 

varying proficiency levels. This interaction not only enhances language proficiency, particularly 

speaking and listening skills, but also cultivates social integration by encouraging empathy, 

cooperation, and respect for diverse learning needs. 

Overall, the findings underscore that collaborative classroom activities are essential for 

inclusive ELT. Structured peer interaction, whether through group work or discussion, facilitates 

both cognitive and social learning outcomes (Ambarini, Hidayat, et al., 2025; Ka & Ambarini, 2022; 

Utami et al., 2024, 2025). Teachers play a critical role in designing and scaffolding these activities 

to ensure equitable participation, enabling students with disabilities to develop language 

competence while strengthening social engagement within mainstream classrooms. 

 

CONCLUSION 
This systematic literature review synthesized 60 studies on inclusive English Language 

Teaching (ELT) for students with disabilities, highlighting key instructional strategies and pedagogical 

approaches implemented across diverse educational contexts (Ambarini, Setyaji, et al., 2019; Ambarini, 

Yuliasri, et al., 2025; Dwi et al., 2024; Santoso et al., 2025). The review identified four major themes, 

differentiated instruction, assistive technology, adaptive teaching strategies, and collaborative 

classroom interaction, as central to promoting equitable learning opportunities and supporting 
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students’ participation, comprehension, and language development. The findings demonstrate that 

inclusive ELT is most effective when teachers tailor instructional materials and activities to students’ 

individual abilities, integrate technological supports to reduce accessibility barriers, employ adaptive 

strategies to scaffold learning, and foster collaborative learning environments that enhance both social 

and cognitive engagement (Ambarini et al., 2021a; Ambarini, Setyaji, et al., 2019; Prashanty et al., 2021; 

Prayogo et al., 2021). 

The review also reveals a growing global interest in inclusive ELT, particularly in Asia, Europe, 

and North America, with research employing qualitative, quantitative, and mixed-method approaches. 

While the evidence underscores the benefits of these strategies, the synthesis also points to several gaps 

in the literature, including limited longitudinal studies, inconsistent reporting of learning outcomes, 

and underexplored interventions for certain disability types. Future research should investigate the 

long-term impact of inclusive ELT strategies on language proficiency, social integration, and academic 

achievement, as well as explore teacher training programs that enhance readiness for inclusive 

classrooms (Ambarini, Setyaji, & Suneki, 2018; Ambarini, Yuliasri, et al., 2025; Firdausy et al., 2025; Yu, 

2025). 

Overall, this review provides a comprehensive overview of current practices and offers 

practical implications for teachers, curriculum developers, and policymakers. By applying evidence-

based strategies identified in this study, educational institutions can foster more inclusive, accessible, 

and effective English language learning environments that address the diverse needs of students with 

disabilities, supporting both their academic and social development. 
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